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The article deals with the problem of <case» in methods of teaching foreign languages. Considerable
attention is paid to finding out features of using case studies during training law students a foreign
language in order to maximize communication approach of classes. The papers contain examples of the
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preparation (formation of lexical and grammatical skills) activities.
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CuryaruBHbIE YIIPasKHEHUSI KAK OJIMH M3 METOM0B KOMMYHHKATHBHOIO OOYYE€HHUSI HHOCTPAH-
HOMY f3BIKY CTY/IEHTOB-IOPHUCTOB

Paccmompena npobiema cumyamuernocmu 6 memoouxe 00yueHust UHOCMPAHHOIM S3biKaM. Jlano
onpedenenue yuebnot cumyavuu (no /l. Hsapenxosy), ee cmpyxmypa u memoouueckue mpebosanus.
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05t co30anust yueOnoi Cumyayuu Ha 3ansmusx no UHOCMPAHHOMY A3bIKY. SHAUUMENbHOe BHUMANHUE
yoeneno BusacHenuIo 0Co0OEHHOCMEN UCNOIb30BANUS. CUMYAMUBHBIX YNPANCHENUT NPU 00yuenuu cmyoen-
MOB-10PUCTNOE UHOCTPAHHOMY A3bIKY, UMOObL MAKCUMALLHO NPUOATL 3AHAMUIM KOMMYHUKAMUGHYIO
nanpasennocmy. lpusedenvt npumepol npuMeHenus CumyamueHvlx YnpajcHeHull Ha 3aHamusix co cmy-
Odenmamu-ropucmamis 0ns 00yuenus peueoil (MOHOLIO2UUECKOL, OUAIOZUUECKOL Pedll) U npeopeuesoil
(popmuposanue rexcuueckux u spamMMamuieckux HaeolKo8) 0esmeivHoOCil.

Kiouesbie coBa: CUTYaTUBHbBIC YIIPAKHEHUST; CTYICHTbI-FOPUCTDI; MOHOJOTUYECKAsK PeUb; Jua-
JIOTHYECKAs PeUb; JIEKCUUECKUE HABBIKM; MPAMMATHYCCKUE HABBIKH.

Formulation of the problem. In the context of the communicative focus of
teaching foreign languages Methodists and practicing teachers pay much attention
to the use of case studies in the classroom with students. Among foreign language
teachers there is no doubt about the importance of their use, because such methods
of teaching motivate, stimulate oral language, promote the expansion of foreign lan-
guage vocabulary, stimulate the use of certain grammatical structures, increase the
cognitive activity of students and allow evaluating the correctness of the language of
learning subjects. The methodology of foreign language teaching considers «case» as
a set of circumstances related to the content of speech. Case studies enable students
to link linguistic response to specific circumstances.

Analysis of research and methodical literature suggests that case (oral)
method of teaching foreign languages appeared in the 30’s of the last century in
the UK. It was founded by H. Palmer, M. West, A. Hornby, who considered rigor-
ous selection of lexical material to be the basis of this method. Domestic research
of the effectiveness of case studies usage in teaching foreign languages have begun
since late 70’s of the XX century. At that time there appeared works and thesis by
O. Bibin, M. Burlack, Z. Ponomareva and others. In recent years the problem of case
approach to study various aspects of foreign speech is developed by many scientists
(V. Artiomov, A. Greiser, R. Minjar-Byeloruchev, L. Semenets, A. Tyeryehova and
others) and Methodists (L. Dyachenko, I. Ovcharenko, T. Plotska, etc.). However,
scientists and Methodists mostly concentrate on secondary school without touching
features of teaching foreign languages to students while training specialists in higher
educational institutions. So, the case studies usage as a method of communicative of
foreign language teaching law students is not still developed.

The purpose of the paper is to ascertain the specific case studies and features
of their usage as one of the communication methods of foreign language teaching
law students.

Paper main body. 1t is known that the principle of case learning foreign lan-
guages emerged from the distinction between language, speech, speech activity, and
also from understanding that speech and speech activity caused by the situation.
A significant role in shaping the researched phenomenon played awareness of the
importance of practical orientation of learning foreign languages.

For a long time teachers used to understand «the case» as certain conditions of
activities combined with a set of different factors (motivational target; general con-
text; relationships and the number of speaking partners; characterization of situation;
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its time-spatial location; communicative tasks, such as dialogic, monologue or written
speech; information content; speaking and language training of communicators; the
presence of speech stimuli, etc.) which prompted students to speech activity.

The study analyzed a large number of definitions of «the case». In our view, the
most clear and comprehensive definition proposed D. Izarenkov, who meant train-
ing case as «a set of conditions (circumstances) in the activity of any person, one of
which, that includes the contradiction, highlights the problem — the task of action.
Another part necessitates feasibility and provides the ability to solve the problem
by using the companion, appealing to whom with this purpose provides speech act
that is formed by the totality of the circumstances as a whole» [2, p. 14]. Therefore,
to create an effective training case we must meet the conditions of two groups: the
first objective is to cause the need for action, as should contain contradictions, the
solution of which serves as the second group of conditions that ensure the imple-
mentation of these activities.

So, a problem in a training case is a prerequisite for creation of such a case
at the lesson of foreign languages. We agree with K. Lelyushkina that «problem
case — is a speech exercise, the exhibition of which includes some extra-personal and
meaningful tasks, analyzing which actors make learning creative speaking solutions
of a perceived problem» [3, p. 104]. Scientists and Methodists almost unanimously
say that in order to a student was able to solve the problem that confronts him, he
must have cognitive needs, training case should be adequate to the actual situation
of communication, the student must have a good understanding of the conditions of
the case and his problem, possess particular abilities both linguistic and intellectual.

Analysis of the scientific and methodical literature revealed methodical require-
ments that apply to the creation of training cases, namely, finding out extra-linguistic
purpose of educational task; description of conditions which are sufficient to achiev-
ing this goal; the presence of conflict in these conditions [2; 3; 4].

In order to use case studies for foreign language lessons it is important to note
that such kind of exercises always consist of three main components: objectives,
description of the situation (case) and verbal reactions. Their basis is the micro text,
which briefly describes the communication model.

Case studies at foreign language lessons in higher education is the most common
type of training because they are not only communicative directed but also serve for
training monological and dialogical speech, for learning grammar and vocabulary.

Thus, at foreign language lessons for law students to train them monologue
speech are used such kinds of educational and speech cases like: the ones you need
to supplement the case, the problem cases, and imaginary cases.

The essence of the first kind of case studies is to supplement, complete induced
situation. Example:

Situation: John is my neighbor. He used to be very cheerful and careless. Now
he looks frightened and he hired a guard to watch over the house. I think ...

Student: T think his house was robbed. May be robbers tried to break into his
house. Anyway it is very unpleasant to know that somebody visited or wants to
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visit your house when you are absent. Now when number of crimes increased it is
better to provide your property with special guard. You should be attentive and
prevent robbery.

Sense of problem case is the analysis of the problem, finding ways to solve it,
and giving a detailed description of these routes. Example:

Situation: John with his girl-friend was walking in the park. Two juvenile offend-
ers attacked them.

Task: Describe what John with his girl-friend must do.

Student: T think the boy must try to defend his girl and himself. And the girl
must call the police. However if the offenders are stronger, if they are under the
influence of drugs or alcohol or may be armed, it is better to run away and then
inform the police about aggressive behavior of the juveniles in the park.

Imaginary case studies are greater connected with daydreaming of students
because they have to imagine the time and place of events, possible persons who took
part in it, certain details of the situation, which teacher provides briefly. Example:

Imagine: You are an investigator. You came to the scene of a crime (alone or with
your colleges). What will you do?

Guide words: to look for evidence, to interview witnesses, to inspect the scene
of the crime.

We know that one of characteristics of dialogue communication is situation. It
is the basis and defines the logic of this form of communication. Therefore, the case
studies are used extensively by teachers for foreign language while training dialogic
speech, the success of which largely depends on the given situation and students’
understanding of their speech problem. It is important to say that in this case the
common method of training law students is playing games. They approach students
near to the real conditions of their future careers and thereby intensify their work
at classes in foreign languages.

We should note that these types of exercises are almost indistinguishable from
those presented above. Here are a few examples of case studies such as role-playing
games that can be used for training dialogic speech law students.

Case exercise that requires additions:

Situation: A day before a grave crime was committed. A young successful busi-
ness-woman was killed in front of her house. Police managed to find a suspect. The
interrogation is in process. The investigator is speaking to the suspect.

Investigator: Do you know ...?

Suspect: No, I ...

Investigator: Where were ...?

Suspect: Yesterday morning ...

Investigator: Who can ...?

Suspect: John Smith was ...

Investigator: What time were you ...?

Suspect: I do not remember exactly, ...

Investigator: Did you visit ...?
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Suspect: May be I ...

Investigator: How can you explain the words of witnesses that you were seen ...?

Suspect: ...

Task: complete the conversation.

Problem case studies (role playing game) complicate task for students because
they need to find solutions to complex problems. For example, in the same situation
investigator / suspect the investigator has to build his questions in such a way to prove
that the suspect tells a lie, and the suspect, in turn, should try to confuse the investiga-
tion and argued that he could not physically and had no motive to commit the crime.

Scientists [3] have found out that problem level of case studies aimed at teach-
ing speaking skills can vary from zero level to high one. So, zero problem level is
characterized by clear description of the problem case, students’ objectives and by
providing them with auxiliary language means in the form of linguistic clichiis, sam-
ples, etc., which are needed to solve the problem. These exercises help to systematize
the knowledge of students, transferring passive vocabulary into active, stimulating
the development of speaking skills.

The low level of problem differs from zero one only because the teacher does not
indicate the language tools that help to solve the problem. But students are provided
with visual support for building logical and reasoned statements.

Intermediate level of problem case studies is characterized only by necessary
description of the situation and unambiguous indication of the problem. Students
have to determine plan of their own statement and invent solutions to problems.

If problem case studies have high level of problem students must do everything
themselves: find, formulate and solve their problems.

K. Lelyushkina rightly argues that the specific of dialogic communication train-
ing «is to create conditions that provide management of problem solving, stimulate
dialogical statements from short to deploy» [3, p. 104].

It is necessary to note that while teach foreign languages for law students teach-
ers use not only speech case studies that are focused on the formation of speech skills
but they also deal with preparation (before speech) case studies, those that form
different aspects of language, such as vocabulary and grammar.

Thus, among the researched works of scientists on the study of the use of case
exercises in teaching vocabulary, of particular interest is the work by Z. Ponomareva
[6]. The author recommends teaching to select synonyms from a synonymic number
using semantic and case studies. Z. Ponomareva attributes these with exercise where
the situations are given by pieces of texts, and the students’ task is to find out the
missing words, focusing on the meaning of the sentences. Drawing cases by students,
which the scientist refers to the level of communication exercises, is proposed by
her as a means of teaching the use of words in connected speech. Methodological
concept proposed by Z. Ponomareva, is that first it is necessary to teach synonym
selection policy, and after that its use in speech.

Quite different views on teaching lexical meaning adheres O. Bibin [1]. The
semantics of foreign words, according to him, is revealed gradually in the process of
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language practice. As a result of «semantization exercises» (they are the exercises
which primary fix lexical meaning) the students should emerge sufficiently clear idea
of the semantics of the introduced word, its forms and compatibility, and the initial
skills of its using are produced. Full understanding of the meaning comes later, as a
result of students’ attempts to formulate appropriate concept.

We believe that these concepts of teaching lexical meaning not correctly reflect
the process of mastering the semantics of foreign words. Z. Ponomareva, in our view,
wrongly interprets a synonym choice as using lexical knowledge acquired before
independent speech practice of students and beyond it. Knowledge of word semantics
like any abstraction is formal, if it is divorced from the concrete base, in this case —
the language. By O. Bibin, it follows that the semantic knowledge that lead to the
formulation of concepts are accumulated gradually. In this regard, it is unclear what
links are fixed in semantization exercises that simultaneously function as consolida-
tion. In addition, the scheme of training lexical knowledge of both these scholars
there is no place for visual clarity. We believe that to form foreign language meaning
(«concept» by O. Bibin) it is important to correlate the introduced word not only
and not so much with the context, as with the extra-linguistic reality. The latter has
to change and divide in the language being studied according to its semantic rules.
It is mastering this way of extra-division of reality that is possible only in language,
which leads to mastery of semantics foreign words.

This approach to learning lexical meaning encourages us to use as an instru-
ment interpretation of typical situations of foreign word using for its semantization.
Context of word using with the application of internal and external visibility, with
the release of its features that are characteristic of the semantics of the word — is
the essence of this technique. But semantization does not exhaust the problem of
assimilation of meaning. Specific features of actions, objects, qualities that are listed
and the meanings that are distinguished in the semantization and represent semantic
components have to be fixed in language exercises. The use of case studies facilitates
implementation of this task. The content of such exercises is description of frag-
ments of reality presented in the form of certain cases. During their performance
the students should pay attention to those components of situations that usually are
not reflected in the special design of the lexical phrases in their native language, but
which play a crucial role in the choice of a foreign word. The sense of case studies
in teaching vocabulary is to work out a stable relationship between certain foreign
word and a situation component, which determines its use. For this purpose these
components (signs of action, object, etc.) must be represented graphically if pos-
sible. Tt is achieved with the help of situation where visible or familiar for students
surrounding objects, illustrations, diagrams and the like, and the circumstances of
their lives, their future profession are used.

Here are a few examples of case studies that can be used to consolidate law
students semantics of verbs investigate, detect at lessons on «Investigator» topic.

1. Name the infinitive of verbs that should be taken in the following sentences
(presented in native language) related to real events in the country and students’
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future profession: Ciy:x6a Besnekn Yipainu posciaye tsokkuii 3nount. (The Secu-
rity Service of Ukraine is investigating a serious crime.) Bugsiastu Ta posciigyBaru
Bumnagku Kopymiii mae Hamionambre Antukopymiiiine Biopo Yipainu. (To detect
and to investigate cases of corruption is the task of The National Anti-Corruption
Bureau of Ukraine.)

2. Translate the sentences associated with real events in the country and future
profession of the students: Busisierno tsuxkuit 3mount. (A felony has been detected.)
XapKiBChKi CTiui po3C/IiLyI0Th TSKKIIT 3710unH, ckoeHunit HenoBHo riTHiMu. (Kharkiv
investigators are investigating a serious crime committed by minors.)

3. Make sentences with the verbs investigate, detect (according to the actual
events, known from the media).

4. Make a phrase using a list of words, which should take the verb investigate,
but not detect (according to the actual events, known from the media).

5. Translate the sentences, which describe the content a newspaper article
(worked out by students), with the use, where necessary appropriate verb investigate
and detect.

In addition to the above exercises, you can, for example, offer a comment on
action, answers to questions regarding various circumstances, their description and
o on.

Using case studies to build grammar skills promotes communicative orientation
of classes; motivating students to develop skills in various lexical material and vari-
ous educational cases; activation of certain grammatical structures, not focusing on
grammar, because the case has numerous tasks.

The most effective case studies that form grammar skills are transformational
and filling gaps exercises, as Methodists believe. They if necessary can be accompa-
nied with visibility.

Depending on the stage of formation of grammar skills in the classroom with law
students we can use different types of case studies. Thus, during the presentation of
grammatical material such case studies can be offered to students:

1. Compare the use of Active Voice and Passive Voice in the proposed cases and
define the main difference between the two.

2. Compare the cases and identify the common and different in application of
Active Voice and Passive Voice (application features of Passive Voice).

3. Identify the cases (among the given), where Passive Voice can be used.

4. Change the situation in such a way that Passive Voice was used.

At the stage of forming a grammar skill focus is made on exact reproduction of
a grammar structure in typical speech situations and development of its flexibility in
different conditions of communication. For this purpose, Methodists propose using
simulation, filling gaps, transformational exercises and game character exercises [5].

For example: simulation (1. Confirm or simplify statement; 2. Convince the audi-
ence that someone is wrong, etc.), filling (1. Make sentences on the model; 2. Make
a dialogue on the model, etc.), transformation (1. Find out from the witness how
(when, under what circumstances, where, etc.) he witnessed the crime; 2. Express
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doubts about answers of the suspect during the interrogation, etc.), playing exer-
cises (1. Guess legal term (provided signs); 2. Tell us what you have heard, without
specifying what happened (which the crime was committed), etc.).

At the stage of improving grammar skills when the transition from adeptness to
skill are taking place, students are required to use the grammatical phenomena being
studied, in appropriate speech circumstances without assistance.

At classes with law students at this stage following exercises may be applied:

1. Comment on the actions of the Prosecutor (judgment etc.) in a particular
case.

2. Listen to the final word of the accused and explain his act (specify the
judgment).

3. Ask the logical conclusion of the situation.

4. Express your opinion on ...

Of course, the list of case studies is not limited to these. Their choice depends
on the nature of studied grammatical phenomena, thematic content, level of training
of students and others.

Thus, the analysis of the specific of case studies and research of the charac-
teristics of their use as a communicative method of foreign language teaching law
students allowed to come to this conclusion: Firstly, while applying case studies at
classes on foreign language teacher has to follow certain methodological require-
ments (availability of extra-purpose tasks, description of the conditions, existence
of the problem). Secondly, case studies consist of tasks, description of the case and
verbal reactions of students. Thirdly, case studies are widely used in the classroom on
foreign language for law students. Fourthly, this kind of exercises provides commu-
nicative character of classes. Fifthly, they contribute both to the training of students
for speaking (monologue and dialogue speech) and to the formation of speech pre-
paring skills (lexical and grammatical). Sixthly, in the classroom with law students
teachers use different types of case studies (those that need to supplement, problem,
imaginary — for teaching speech activities; simulation, filling gaps, transformation
and exercise of game character, etc. — to form the vocabulary and grammar skills).
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CuryaTuBHi BHpaBM $K OJUH i3 METO/AIB KOMYHIKaTUBHOIO HaBYaHHSA iHO3€eMHOI MOBH
CTY/IEHTIiB-IOPHUCTIB

Pozensiymo npobiemy cumyamusHocmi y mMemoouyi HA8UaHHs. THO3EMHUX M08. /lano eusHaueHHs.
nasuanvnoi cumyauii (3a /1. Isapenxosum), ii cmpyxmypy ma memoluuni 6umozi ONs CMEOPEHHs
HABYATLHOT CUMYAUii HA 3aHAMMSX 3 THO3EMHOI MOBU. SHauHY Yeazy NPUOLIeHO 3 SCYBAHHIO OCOOLU-
60CMET BUKOPUCTIANNS CUMYAMUGHUX 6NPAG NI0 UAC HAGUANHS CMYOEHMIG-I0PUCIE THO3EMHOT MOGU
3 Memoi0 MAKCUMALLHO20 HAOAHHS 3AHSIMMAM KOMyHiKamuenoi cnpamosanocmi. Hasedeno npukiadu
3aCMOCYBANHSL CUMYAMUBHUX 6NPAE HA 3AHSAMIMAX 3I CMYOeHMAMU-IOPUCTAMU OJisl HABUAHHSL MOBICHHE -
6itl (mononoziune, dianoziune MoGLCHIHS) MA NEPEOMOGIEHHEBIL (POPMYBANIS NEKCUUHUX A ZPAMATIUY -
HUX HABUYUOK) OIsSlbHOCT.

KmouoBi cioBa: cuTyaTuBHI BIPaBM; CTYACHTH-IOPUCTH; MOHOJIOTIYHE MOBJICHHS; JiaJoriyHe
MOBJICHHSI; JIECKCUYHI HABUYKH; TPaMaTUYHi HABUYKH.
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